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WEL COM E TO THE I SSUE:
Greetings CSJ members and avid readers of our newsletter! Thank
you joining us for another informative issue that covers the
following topics: radical hope, building multicultural competence
through social media, critical race theory and its importance, and
insight from a school counselor on bridging the achievement gap.
Additionally, there are several updates from our various committees
and divisions that may interest you towards the end of the issue!
As we grapple with the notion of decolonizing our profession, we
continue to think about what this means for our leadership in
producing newsletters for CSJ. Based on the submissions that we
typically receive; we believe that it is safe to conclude that our
newsletter has predominately catered to counselor education. Most
of our published submissions are written in an academic style, which
counselor educators may be most acutely familiar with, while a
smaller subset of submissions might be more reflective.
Additionally, most of our contributors hold or are pursuing a degree
in counselor education while less work predominantly in community
agencies or schools.
While academic submissions are important and will always be
welcome, we also want to invite the experiences, critical reflections,
and contributions that reflect the depth and breadth needed to
provide a more comprehensive perspective of our personal and
professional experiences. What might these submissions look like?:
1) Reflection over current issues and professional experiences in
counseling. Reflexivity is an important skill for us as counselors and
we would love to display models of that. An example of a personal
narrative that weaves in relevant academic sources might include a
submission on cyber racism that Darius wrote for our May 2021
issue. Similarly, Sam?s contribution to our July 2020 issue on grief,
hope, and Black lives is another excellent example of reflective
writing.
2) Creative contributions that connect with social justice. Whether
poetry, short stories, or other genres, we welcome the use of
creativity to provide nuance and depth that traditional academic
writing may miss out on.
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3) I nterviews with experts and leaders. We have
played with the idea of seeking experts in the field to
share insight on relevant issues. This might alleviate
barriers for some readers who may be less inclined to
read large amounts of academic writing. While we
may include these interviews more, contributors are
more than welcome to submit material from
interviews that they have conducted or participated in.
4) Engaged practitioner-scholarship. This category
or submission is most flexible. What are you doing
and with which communities is there an impact?
What is working? What is needed for improvement?
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What lessons or messages can be gleaned from this
work?
This list is not intended to be exhaustive, but we hope
that it enables others feel a bit of liberation in their
contributions. Readers and potential contributors are
more than welcome to pitch ideas to us as well! We
hope that you enjoy our February issue, and we look
forward to reading upcoming submissions!
Peace & Solidarity,
Darius Green & Sam Steen, CSJ Newsletter
co-editors

Embr acing Radical Hope: A New Pathway for Social Justice
Advocates
Debbie Stur m and Judy Daniels
According to the Office of the High Commission on
Human Rights with the United Nations, climate
change is a ?threat multiplier? in the sense that each
of the various impact points compound to increase the
threat to basic human health and well-being.
Specifically, ?negative impacts are disproportionately
borne by persons and communities already in
disadvantageous situations owing to geography,
poverty, gender, age, disability, or cultural or ethnic
background, among others? (Huntjens & Nachbar,
2015, p. 8).

As the climate changes, families, communities and
lives are impacted. As is true with so many other
aspects of change, our most vulnerable neighbors individuals with low income, some communities of
color, individuals with limited English proficiency
and immigrant groups, Indigenous peoples, children,
pregnant women, older adults, persons with
disabilities, and persons with preexisting or chronic
medical conditions - are most vulnerable to its impact.
Understanding the issue and engaging in advocacy on

behalf of the climate is advocacy on behalf of the
people whose lives depend on a healthy planet. The
global climate is interconnected, both
environmentally and socially. Our interconnectedness
is core to the work we do as social justice
counselors/advocates and provides the pathway that
inspires so much of our work.
Currently we are dealing with extraordinary social,
political, environmental, racial, and healthcare
stressors. Issues such as climate change,
environmental injustice and environmental racism,
systemic racism, economic disparities, political
upheaval, and a relentless global pandemic are calling
us to pursue new avenues for sustainability in our
work. For counselors with a strong social justice
compass, these challenges call for new ways of
thinking and envisioning the future. We propose here
that one of the necessary and sustaining approaches to
the difficult work of social justice advocates today
lies not just in hope, but in radical hope.
Radical hope differs from more traditional and
Western psychological applications of hope in its
focus on the courage and commitment to achieve a
vision grounded in collective flourishing. It consists
of both faith and agency (Mosley, 2020). Specifically,
?faith and agency are important to maintain a belief
that change is not only possible, but that individuals
can enact change in a manner that is likely to help
them reach their goals, respectively? (p. 3). With
radical hope, faith itself is also a belief that positive
change is possible despite the barriers as long as it
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keeps the greater good, or the collective good, at the
center.
According to Jonathan Lear, who first introduced the
concept of radical hope and chronicled the story of
the last principal chief of the Crow Nation, Plenty
Coups exhibited the virtue of ?radical hope?. Lear
considered this to be a different and more powerful
form of courage appropriate to a culture in crisis.
Plenty Coup faced an extraordinary and devastating
unknown future of his tribe, who were hunters and
gatherers, as the decline of the buffalo threatened to
destroy their culture, identity, and livelihood. Lear
reconstructed what he imagined to be Plenty Coups?s
deliberation as the chief:
We certainly know that we cannot face the future
in the same way that we have been doing? . We
must do what we can to open our imaginations up
to a radically different set of future
possibilities? . My commitment to goodness is
manifested in my commitment to the idea that
something good will emerge even if it outstrips
my present limited capacity for understanding
what that good is (Lear, 2006, p. 93).
What makes this hope radical is that it is directed
toward a future goodness that transcends the current
ability to understand what it is. Radical hope
anticipates a ?good for which those who have the
hope as yet lack the appropriate concepts with which
to understand it? (Lear 2006, 100). Additionally,
?radical hope allows for a sense of agency to change
things for the greater good? a belief that one can
fight for justice and that the fight will not be futile?
(French et al., 2019, p. 13). Mosley et al. (2020)
suggest that ?a person who possesses radical hope is
one who is, in the present moment, aware of both
components (i.e., collective memory, faith & agency)
and simultaneously oriented (i.e., past, future,
individual, collective) toward multiple pathways? (p.
4).
Another way to consider radical hope is the notion
that we must be able examine and hold the extreme
duality of a situation in the face of not knowing how
it will be ultimately solved. In the case of climate
change, this means we must be able to do the intense
work of examining the incalculable changes we are
currently experiencing, the increased frequency,
intensity and severity of what is ahead, and the
unknown reality of what lies ahead. We must also
equally hold the awareness that there are countless
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people doing powerful and ingenious work beyond
our imaginations with the hope of changing our
trajectory. As both Lear and his story of Plenty Coups
illustrated, we must hold hope despite not knowing
how this will be resolved and hold hope that we have
the capacity for the necessary changes.
The climate crisis has been referred to as both a threat
multiplier, meaning that it amplifies, existing
inequities, and a trauma multiplier, meaning that
those already experiencing transgenerational trauma,
poverty, systemic racism, and oppression suffer layers
of embedded trauma exasperated by the crisis
(Allured & Greenspun, 2021). Recognizing the
complexities involved in the climate crisis, social
justice-minded counselors may benefit from
cultivating a practice of radical hope. Mosley et al.
(2020) offered a framework for how to experience
radical hope that includes "(a) understanding the
history of oppression along with the actions of
resistance taken to transform these conditions, (b)
embracing ancestral pride, (c) envisioning equitable
possibilities, and (d) creating meaning and purpose in
life by adopting an orientation to social justice" (p. 4).
We offer this framework as an opening conversation
for social justice counselors, a guide for reflection,
and an opportunity to consider how to sustain
ourselves and each other in the important social
justice work we do and specifically how it relates to
the increasing threat of climate change on our most
vulnerable communities and clients.
Perhaps radical hope is one way to sustain ourselves
as social justice advocates as we face the unknown of
the climate crisis and intersecting social stressors.
Perhaps holding both the fear and the possibility
equally while envisioning a different future also
sustains us. Perhaps discovering the balance of
embracing ancestral pride, history, story, and place
can intersect with envisioning equitable, and not yet
experienced, possibilities. And perhaps radical hope

Debbie Sturm & Judy Daniels
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can allow our work as social justice advocates to
create a sustainable-enough path of meaning and
purpose.
Debbie C. Stur m, PhD, LPC is a Professor at James
Madison University. Her clinical work has focused on
trauma, community violence, and support for children
in youth in foster care. She served on ACA?s Task
Force on Climate Change & Mental Health and is the
current Chair of ACA?s Human Rights Committee.
She is a Climate Reality Project Leader, a trained
Climate Cafe facilitator, the Chair of the WACES
Committee on Climate Change & Sustainability, and
the Press Liaison and Advocacy Committee member
for the Climate Psychology Alliance. Her research is
on climate change and mental health, disaster
response, leadership and advocacy.
Dr. Daniels is the Director of the Rehabilitation
Counselor Education Program and professor at the
University of Hawaii. Dr. Daniels has been the Chair
of the task force on Climate Change and Mental
Health and served on the New Professional/Early
Career Issues task force. Currently she volunteers for
Hawaii Fi Do an organization that trains and provides
service dogs to persons with disabilities in Hawaii .
References
Allured, R., & Greenspun, E. (2021). Introduction to
Climate Aware Therapy. Presented by the Climate
Psychology Alliance.
https://www.climatepsychology.us/recorded-talks/wha
t-is-a-climate-aware-therapist-with-wendy-greenspun-

4
phd
French, B. H., Lewis, J. A., Mosley, D. V., Adames,
H. Y., Chavez-Dueñas, N. Y., Chen, G. A., & Neville,
H. A. (2019). Toward a psychological framework of
radical healing in communities of color. The
Counseling Psychologist.
https://doi.org/10.1177/0011000019843506
Huntjens, P, & Nachbar, K. (2015). Climate change
as a threat multiplier for human disaster and conflict.
The Hague Institute for Global Justice.
https://www.thehagueinstituteforglobaljustice.org/wpcontent/uploads/2015/10/working-Paper-9-climatechange-threat-multiplier.pdf
Mosley, D. V., Neville, H. A., Chavez-Dueñas, N. Y.,
Adames, H. Y., Lewis, J. A., & French, B. H. (2020).
Radical hope in revolting times: Proposing a
culturally relevant psychological framework. Social
Personality Psychology Compass, 14(1):e12512.
https://doi.org/10.1111/spc3.12512
Snyder, C. R. (2002). Hope theory: Rainbows in the
mind. Psychological Inquiry, 13(4), 249?275.
https://doi.org/10.1207/S15327965PLI1304_01
Thompson, A. (2010). Radical hope for living well in
a warmer world. Journal of Agricultural and
Environmental Ethics, 23, 43-59.
https://doi.org/10.1007/s10806-009-9185-2.
Williston, B. (2012). Climate change and radical
hope. Ethics and the Environment, 17(2), 165?186.
https://doi.org/10.2979/ethicsenviro.17.2.165

Social M edia as a Tool to Build M ulticultur al Competence
Nikki Hur less and Zor i A. Paul
The American Counseling Association (ACA) Code
of Ethics and the Council for Accreditation of Counseling and Related Educational Programs (CACREP)
each promote multicultural competence and social
justice as important parts of a counselor?s professional identity (ACA, 2014; CACREP; 2016). The
ACA Code of Ethics defines social justice as ?the
promotion of equity for all people and groups for the
purpose of ending oppression and injustice affecting
clients, students, counselors, families, communities,
schools, workplaces, governments, and other social
and institutional systems,? (ACA, 2014). A coun-

selor?s multicultural competence - or ?awareness and
knowledge about self and others, and how this awareness and knowledge are applied effectively in practice
with clients and client groups,? (ACA, 2014) - is a
constant and intentional lifelong process of continued
self-reflection, growth, and action. As technology
continues to advance, counselors and counselor educators' views and training around multiculturalism
and social justice needs to advance as well. In addition to multicultural course(s) required in our programs, students and post graduate professionals can
continue their work towards multicultural competence
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through intentional usage of social media. Research
has shown that interaction between diverse individuals leads to reduced intergroup prejudice (Pettigrew &
Tropp, 2006) and social media provides a way for
those who would not have interacted otherwise to virtually connect with each other. As a growing part of
not only our society?s day-to-day, but also as a potential tool and resource for counseling curriculum, pedagogy, and professional development (Tillman et al.,
2013), creating strategies for ethical multicultural social media training in the counselor education field is
the needed next step in the field?s development and
sustainability.

Learning exclusively from a perspective that centers
the majority - White, heterosexual, cisgender, etc. leaves counselors and counselor educators with a narrow and biased view of information about marginalized populations (Avery, et al., 2021; Roy, 2018;
Williams, 2020). Simply reading peer-reviewed articles about diverse populations may not be sufficient
for counselors-in-training to keep up with current discourse on multicultural topics. Peer reviewed publications, while valuable to our field, are often behind
current topics in social justice and diversity and are
often limited in terms of whose perspectives are represented and the inclusion of innovative nontraditional approaches. Social media - defined as
?user generated Web-content and mobile technologies
used to turn communication into interactive dialogue?
(Tillman et al., 2013; p. 9) - is one method to navigate
this limitation. Including grassroots-based supplemental sources of knowledge in ethical social media
training for counselors can provide information on
(Frost-Arnold, 2016): 1) the most up-to-date terminology used by members of marginalized groups; 2)
anti-discrimination strategies and education directly
from marginalized activists (Asare, 2020; Graces,
2018); 3) understanding and cultural relevance for
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closed cultural practices directly from people within
those cultures; 4) how to decolonize mental wellbeing and have counselors sit with discomfort as we
encounter new information (Crenshaw, 1990). In addition, social media can facilitate greater involvement
in social justice action. Online learners can find information on where protests are occurring, contact information for government representatives, or helping
marginalized individuals in crisis via mutual aid donations to help pay rent, utilities, or medical bills.
Regarding specific action steps, it may be difficult to
know how and where to start because social media is
so vast. We hope the following suggestions can help
you create small shifts to make a large difference in
the type of content you are consuming.
Step 1: Intentionally curate multicultural accounts
(e.g., Instagram: @wes_chernin, @asians4antiracism,
@indigenousrising, @weallgrowlatina; Twitter:
@DisInHigherEd; TikTok: @modern_warrior_, @diamond_dog74), topics (disabilities, social justice for
racially/ethnically marginalized communities), and
hashtags (#BlackInTheIvory, #StopAsianHate,
#MeToo, #Latinxtherapy, #actuallyautistic, etc.).
Work to exit your comfort zone and increase your exposure to diverse people, paying special attention to
Black, disabled, trans, and Indigenous voices. Next,
check who these accounts follow, and add diversity to
your feed through their networks.
Step 2: Engage with intention and attention. Avoid
mindlessly scrolling through posts. Concentrate on
posts/threads/hashtags on similar topics for about 30
minutes at a time to focus your learning. Next, write
thoughts, questions, and feelings that come up when
processing. Critical reflection is key: you don?t have
to blindly accept everything you see but try to keep an
open mind and monitor your defensiveness during the
process.
Step 3: Individually, self-reflect on the source of any
negative emotions or resistance to the information.
Consider how the content challenges or aligns with
your current world view, how the content affects your
professional work, or your identities.
Step 4: Continue processing. Jot down concrete steps
to help you learn more and address resistance. These
may include consulting with a trusted peer or supervisor, processing with friends/family, revisiting the
topic later to allow for the information to sink in,
and/or locating additional educational opportunities
on the topic outside of social media (publications,
webinars, panel discussions, conferences, etc.).
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As you browse and learn from content, be mindful of
the content you consume for free. Social media presences take a lot of time and work. Whenever possible,
compensate others for their labor. Also, be sure to appropriately reference any content found on social media, and ?avoid viewing [content such as] tweets as a
data site for research? (Tweets as curriculum, Black in
the Ivory). Be conscious of the ways you engage with
accounts: many online spaces are specifically for
people in marginalized groups. Someone from outside
that group leaving comments or challenging posts can
be offensive. You can follow and learn from content
creators, but the space to challenge, process what you
see, and think critically about content is often best
done in online or offline spaces specifically devoted
to those practices. Respect when online spaces are not
intended for you.
Finally, be patient and persistent. Learning and unlearning takes time. Social media can help increase
multicultural awareness and competency, but it
should not be the only way you are working towards
multicultural competence. These steps are meant to be
taken alongside multicultural courses, multiculturally
focused supervision, and other clinical training opportunities. We hope readers at any point in their
counseling journey can apply these strategies to sup-
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cuses on the intersection of marginalized identities specifically bisexual+ women of color - as well as
cross-cultural mentorship. Zori is also a therapist at
Thoughts Out Loud Counseling, LLC and co-founder
of Black in Mental Health, part of the online Black in
X movement and initiatives to promote and amplify
Black mental health professionals, students, researchers, and advocates.
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Nikki Hur less (she/her ) is an assistant professor of
counseling at Tarleton State University in Fort Worth,
TX. Her research focuses on applying a traumainformed lens to education, clinical supervision, and
the professional development of counselors. She is
also a national certified counselor (NCC) and advocates for improving mental health treatment for gender and sexual minorities and survivors of interpersonal violence.
Zor i A. Paul (she/her ) is a doctoral candidate in the
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Cr itical Race Theor y: Why Under standing Race and Racism is
I mpor tant
Brooks Collins-Gaines, Gayle Garcia, & Fawn Gor don
Racism is a polarizing social and political topic in the
United States. According to the Centers for Disease
Control and Prevention (2021), ?racism is a system ?
consisting of structures, polices, practices, and norms
? that assigns value and determines opportunity based
on the way people look or the color of their skin.?
This system unjustly gives a group of people
privilege, while oppressing other groups. Since
racism is insidious and pervasive in the United States,
it is important that Counselors and Counselor
Educators learn about Critical Race Theory (CRT)
and how it impacts the mental health of the people
they work with. This article will review what CRT
and its tenets are, discuss intersectionality of race, and
the impact of racism on mental health. Readers will
learn what steps they can take to implement the
perspective of CRT into their professional lives.
Definition and Tenets of Cr itical Race Theor y
CRT was created because of frustration towards the
stagnation of the civil rights movement in the
mid-1970s (Delgado & Stefancic, 2013). CRT
explores the relationship between race, racism, and
power (Kolivoski, Weaver, & Constance-Huggins,
2014). There are five tenets to CRT, (1) racism as
ordinary, (2) the critique of liberalism, (3) whiteness
as ultimate property, (4) interest convergence, and (5)
unique voice of color (Delgado & Stefancic, 2013;
Kolvoski, et al., 2014).
Racism as ordinary is a belief that racism is
normalized in the United States and can be found
threaded through the social structures and institutions
of society (Delgado & Stefancic, 2013). The critique
of liberalism provides awareness of how liberal
policies undermine true progress towards a racially
just world (Kolvoski et al., 2014). Policies that

promote colorblindness and law neutrality (Kolvoski
et al., 2014) believe that Black, Indigenous, and
People of Color (BIPOC) and White people will be
treated the same, but ultimately these "neutral"
policies prevent policies that would benefit BIPOC
(Delgado & Stefancic, 2013). Whiteness as ultimate
property purports ?whiteness is the ultimate property
value, leveraged to perpetuate advantages and
privileges among whites,? (Kolvoski et al., 2014, p.
270). Interest convergence is the belief that progress
in civil rights will happen only if it benefits and
serves White people (Delgado & Stefancic, 2013).
Unique voice of color highlights and prioritizes the
lived experiences of BIPOC (Kolvoski et al., 2014).
I nter sectionality of Race
The role of CRT is essential when considering
intersecting identities of different racial groups. By
exploring the inequality of race and racism we can
acknowledge how racism is embedded in the fabric of
society and move to give voice to marginalized
groups while additionally critiquing white power
structures through social justice (Crenshaw, 1995;
Delgado, 1989; Lynn & Dixson, 2013; Zamudio et al.,
2001). Intersectionality gives reference to the ways in
which different social identities (race, gender, class,
affectional orientation, nationality, etc.) interact on
different societal levels, including privilege and
oppression (Liu, 2017; Delgado & Stefancic, 2017).
Simply put, intersectionality offers a lens in which we
can come to understand how individuals experience
varying degrees of both discrimination and privilege
due to their multiple identities (Crenshaw, 1989).
Intersectionality fractures the idea of group-based
identities (women, people of color and sexual
minorities, etc.), forcing us to consider identities that
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are considered marginal within groups (Harris &
Leonardo, 2018). Often when we think of oppressed
groups, there are certain images that come to mind.
For instance, when we think of women as an
oppressed group, we often consider White women
and when we think of oppressed men we often picture
Black men (Lui, 2017). What happens when we are
faced with a Black woman facing work discrimination
based on both her race and gender? The intersection
of this identity, according to Delgado and Stefancic
(2017), could limit some of her legal rights as it
relates to discriminatory practices in the workplace if
there is no discrimination toward Black men or White
women. Similarly, a Black, gay man may have
similar challenges if there is not discrimination
toward White gay men or Black women.
?All oppressed people have something in common,
their oppression?. While this may be true, there are
differences within the forms of oppression (Delgado
& Stefancic, 2017). Racial/ethnic minorities
experience additional injustices in each oppressed
population, compared to those in the dominant group.
For example, a Muslim woman wearing a hijab as
part of her faith may experience different treatment
from someone practicing Christianity. CRT considers
intersectionality and how the impact of race on
different marginalized groups strengthens White
power structures in society and works to educate and
advocate for equity.
CRT and Conceptualizing M ental Health
CRT recognizes how daily encounters of racism
influence the lived experiences of BIPOC
(Anandavalli et al., 2021; Delgado, 2012). Among
such experiences are poorer health outcomes
including adverse mental health (Pieterse et al., 2012;
Williams et al., 2003). Racism can impact mental
health through discrimination and systemic
mechanisms (Williams, 2018). Lewis and colleagues
(2015) found that experiences of discrimination were
positively related to psychological distress including
depression and anxiety symptoms. Additionally, their
study demonstrated that discrimination posed a risk
for comorbid disorders.
From a systemic perspective, aggressive policing has
been found to be positively associated with both
posttraumatic stress disorder (PTSD) and anxiety
symptoms. Racial disparities are also evident from the
use of mental health services to prognosis after
treatment engagement (Eack & Newhill, 2012). Some
explanations for the underutilization of mental health
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services by BIPOC include limited access, fear of
misdiagnosis, and provider bias/stereotyping (Harris
et al., 2020; McQuire & Miranda, 2008). Regarding
prognosis, Breslau and colleagues (2005) found that
mental health episodes, in terms of duration and
severity, are heightened and more incapacitating for
African American and Latinx folx.
Where do we go from here?
The value of understanding and discussing race and
racism in this society is to educate and learn how the
experiences of BIPOC are often a systemic issue
based on the foundation this country was built on,
white supremacy. This understanding then needs to
lead to action that will dismantle those systems. The
mental health of BIPOC is counting on the
dismantling of the racist structures in our country.
Counselors Educators and supervisors can begin by
using critical thinking to explore their own
beliefs/biases about racially diverse populations and
how intersections of other identities may be further
impacted by ethnic or racial identities. They must
then encourage critical thinking of students and
supervisees through broaching topics of diversity,
privilege, and oppression in all levels of education.
Integrating material from diverse authors, educators,
researchers into the education system expands on the
knowledge from different, current, and historical,
perspectives. Counselors and Counselor Educators
advocating for inclusive and equitable policies in
practice and in education is critical for clients and
students. This includes evaluating the process of
assessment and diagnosis of BIPOC. Constantine et
al. (2017) suggest the following suggestions for
competencies when working with multicultural
populations:
- Become knowledgeable about various ways
oppression and social inequities can be manifested
on micro and macro system levels.
- Participate in ongoing critical reflection on issues
of race, ethnicity, oppression, power, and privilege
in your own life.
- Be aware of how your own power or privilege
may unintentionally replicate experiences of
social injustice or oppression.
- Challenge and question therapeutic practices as
appropriate for diverse populations.
- Gain knowledge of indigenous models of health
and healing to conceptualize and implement
culturally appropriate interventions.
- Collaborate with community organizations in
democratic partnerships to minimize perceived
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power differentials and provide culturally relevant
services.
Staying silent is no longer an option. Representation
of BIPOC in faculty, students, supervisors, and
counselors is a necessary pursuit to make sure
everyone feels seen and safe in our counseling
community.

Brooks Collin-Gaines & Gayle Garcia
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Social Justice?s Research Committee and is on the
executive board for the Central Ohio Counseling
Association. Her interests in counseling include social
justice, weight stigma/fatphobia, leadership in
counseling, and professional identity development in
counselors.
Fawn Gor don (she/her ) received her Ph.D. from the
University of Akron and is currently employed as an
Assistant Professor at Ursuline College in the
Counseling and Art Therapy Department. She serves
as the President-Elect and Secretary for the North
Central Ohio Counseling Association, the Co-Chair of
the Ohio Counseling Association's Graduate Student
Committee and is an active member of the Counselors
for Social Justice Research Committee. She continues
to work part-time as a counselor in private practice
where she infuses social justice principles into the
therapeutic process.
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A School Counseling Gr aduate Student?s Effor ts to Close the
Achievement Gap
M ichael James & Jonathan Ricks
School counselors provide support to all students with
academic, social, emotional, and career development
needs. The American School Counselor Association?s
(ASCA, 2019) National Model includes several
components for comprehensive school counseling
programs to plan and implement services for all
students. Schools are commonplace for systems and
policies that are oppressive (Atkins & Oglesby, 2019)
and these contribute to an ever-growing opportunity
and achievement gap. Although the Ethical Standards
for School Counselors (ASCA, 2016) states school
counselors ?advocate for the equal right and access?
(p. 5) to educational programs, many school
counselors lack the understanding needed to aid
students in overcoming societal, familial, and
educational barriers that many scholars experience
daily (Holcomb-McCoy, 2007). For example, based
on the diverse population of students and needs,
counselors are rarely prepared to question low
expectations of students of diverse backgrounds and
advocate for their needs. Through my work as a
school counselor, I hope to dismantle the achievement
gap.

on scholars if counselors:

To say that rural public-school scholars face
significant challenges to achieve academic success
would be an understatement. Many of the students I
have had the pleasure of mentoring and serving come
from families living at or below the poverty level, just
like me when I was growing up. In many cases,
school counselors are very familiar with things like
conflict resolution, group counseling, and consulting
with teachers about academic performance. I have
learned that assertiveness can be helpful with these
counseling skills to advocate for all my students. I
present three methods I have found useful in learning
more about my students while helping me recognize
the areas of school policies I need to challenge.

Providing Professional Development for Other s

Social Justice Approach
School counselors may be inundated with tasks and
responsibilities that are outside of their essential role.
Fortunately, the ASCA (2019) has provided a
comprehensive list of appropriate and inappropriate
tasks for school counselors to engage in. Furthermore,
Griffin and Steen (2011) tell us incorporating a social
justice approach will help make the greatest impact

- Develop cultural competencies
- Become data-driven to best support their work
and decision making
- Gain allies to help develop and cultivate the same
mission
- Advocate for the position and student needs, with
a possible solution
- Educate and empower parents and families
I have found educating others about the role of the
school counselor to be helpful in building a
collaborative support system to ensure fair access to
the educational program. I help my colleagues and
leaders understand my charge to promote justice for
all students.

To help advocate for the needs of students, I created a
professional development series incorporating the
Brain Targeted Teaching pedagogical framework.
This model shows how to apply educational and
cognitive neuroscience principles into classroom
settings through a pedagogical framework (Hardiman,
2012). Recognizing the needs of my school and
student-body, I focused on two main targets ?
emotional climate and physical environment.
Hardiman (2012) tells us that achieving a positive
emotional climate by eliminating factors that produce
stress can help promote higher levels of learning and
performance. Aspects of the physical environment,
such as classroom novelty, lighting, sounds, and
opportunity for movement in the learning
environment, can be stimulators for directing and
focusing attention while promoting an engaging
learning experience. I have found this practice helpful
in advocating for all learners including neurodiverse
students.
L etting Data Take the L ead
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School counselors use data to make decisions about
program focus and implementation (ASCA, 2019;
Hatch, 2021; Peterson et al. 2020). As a school
counselor, I use assessments and surveys to guide my
advocacy efforts in building a comprehensive school
counseling program that will allow me to dismantle
inequalities. I accomplish this through the following:
- Each semester I gather student voices on school
climate, culture, teaching and learning,
relationships and belonging.
- I collect data on program participation, academic
achievement, and opportunity availability.
- Based on an analysis of this aggregate and
disaggregated data, I design my response. This
may include gathering a group of advocates in my
school to develop a systemic action plan to correct
an oppressive school protocol or procedure
(Hatch, 2021). I have also used this data analysis
to form small groups and guided classroom
lessons around common themes such as emotion
regulation, self-efficacy, self-management, school
climate, and teacher-student relationships.
- I have assembled an Advisory Council to review
and advise on the implementation of the school
counseling program (ASCA, 2019). With creative
presentation skills, I share the effectiveness of the
data and results of action plans and activities with
administrators, advisory councils, teachers,
faculty and staff, families, and school board
members.
"It takes a village" is an African proverb that rings
true for me as an educator. Each stakeholder must be
involved to help achieve success for all students.
School counselors must be intentional with social
justice and equity approaches to support each student.
I have learned that it is critical to advocate for the
school counseling profession, as many other
stakeholders are unaware of the critical work school
counselors perform.
School counselors are well positioned to seek out
injustices in schools and develop impactful plans to
support all students. We have the power and privilege
to eliminate oppression for our students by engaging
in systemic, intentional practices that analyze various
data sources and by demonstrating bravery by having
critical discussions about the needs of students from
diverse cultural contexts.
M ike James is a graduate student pursuing an
M.A.Ed. in Professional School Counseling at the

12
University of North Carolina at Pembroke. He serves
as a school counselor in rural, eastern North Carolina.
Jonathan Ricks is an assistant professor in the
Professional School Counseling program at the
University of North Carolina at Pembroke.

Mike James & Jonathan Ricks
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Board & Committee Updates
Professional Development Committee
Our next webinar will be held on 2/23/22. Frank Gorritz will present Exploring and
Overcoming Imposter Syndrome Among Counselors of Color. Click here to register!
Stay up to date with our latest webinars: https://www.counseling-csj.org/webinar-series.html
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Submit an application for our doctoral internship by M arch 4, 2022! For more information
contact our professional development committee: professionaldevelopment@counseling-csj.org
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Awar ds Committee
Submit a nomination for yourself or another CSJ member for one of our various awards. The
deadline for submissions is M arch 15, 2022! See our awards webpage for more information!
https://www.counseling-csj.org/awards--grants.html
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M entor ship Committee
CSJ offers the opportunity for mentoring support and guidance, particularly as it relates to
promoting social justice in professional practice. To apply to be a mentor or mentee, use the
links below:
Mentors: https://fiu.qualtrics.com/jfe/form/SV_1RJzDGPLWDnvalM
Mentees: https://fiu.qualtrics.com/jfe/form/SV_dokFEtIIOYaB61U

February 2022 Newsletter

17

February 2022 Newsletter

18

CSJ Chapter s
We are pleased to share that a statewide chapter of CSJ has been formed in Mississippi! Thank
you to Chiquita Holmes and Monica Coleman for their leadership in founding the state chapter!
CSJ at George Mason University is hosting it it's 1st annual Social Justice Conference which
features President-elect Dr. Ebony White as a keynote speaker and several other CSJ leaders as
presenters. See the flyer below for more information! To register, click here
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For other announcements and information about future
events and webinars, please follow CSJ on Facebook,
Instagram, & Twitter @CSJNational & on ACA Connect!

2021-22 CSJ L eader ship
Boar d M ember s

Committee/ Task Force Chair s

President: Delila Owens
President Elect: Ebony White
Past President: Colette Dollarhide
Secretar y: Teresa Gregersen
Treasurer : Chiquita Holmes
Communications Officer : Emma Giordano
Student Representative: Jazmone Wilkerson
Community Representative: Kshipra Jain
School Representative: Shekila Melchior
Retiree/L imited M eans Representative: Jane
Goodman
Gover ning Council Representative: Rachael
Goodman

Advocacy Committee Chair : Shekila Melchior
Awar ds Committee Chair : Natasha Moon &
Candice Brown
Conference Committee Chair s: Heather Zeng
M ember ship Committee Chair s: Lili Burciaga &
Gregory Phipps
M entor ing Committee Chair s: Christina McGrath
Fair & Mercy Machado
Newsletter Committee Chair s: Sam Steen & Darius
Green
Professional Development Committee Chair s:
Rebecca Hug & Tina Onikoyi
Research Committee Chair : Brooks Collins-Gaines
& Gayle
Str ategic Planning: Pat Dudley
Jour nal of Social Action in Counseling &
Psychology Editor s: Lawrence H. Gerstein & Pamela
Valera

February 2022 Newsletter

20

Newsletter Submission
Guidelines

- Subj ect matter /topics: All content should be relevant to
social justice issues that impact professional counselors
and/or their clients. If you?d like to run a topic by CSJ, please
email newsletter co-editors Darius Green and Sam Steen at
greenda@jmu.edu and ssteen@gmu.edu.
- Wor d count: There is no hard and fast rule, but most
articles tend to be somewhere between 750 and 1,000 words.
- Style: Please use APA style and use in-text citations and
references when appropriate.

Submission
Deadline

Summer

6/1

Publication
Date

7/1

Fall

9/1

10/1

Winter

12/1

1/1

Spr ing

3/1

4/1

- Voice: Some CSJ articles are more academic in nature, while
others are more reflective. The voice of your article should
be unique to you, and largely be determined by the purpose
of your piece (e.g., providing information, persuasion, telling
a personal story, etc.). However, please do avoid extremely
casual language.
- Photos: Photos are strongly encouraged! Whenever possible,
please submit a high-res images. Please note that most
images pulled off of a website are NOT high-res. If no
photos are provided with a submission, the co-editors will
most likely select one or more royalty-free images to
accompany your piece.
- Bio: Please include a short bio (two to three sentences
should be fine) along with your submission. Possible
information to include: education, licensure, current work
setting, research interests. Feel free to submit a head shot
along with your bio!
Deadlines: CSJ releases quarterly newsletters and accepts
submissions on a rolling basis. If you are interested in
submitting an article for our NEXT issue, please contact
co-editors Darius Green & Sam Steen.

