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Dr. Ferguson's President's Message
Dr. Alfonso L. Ferguson, 2025-2026 National President

“ If you are neutral in situations of injustice, you have chosen the side of the oppressor.”
— Desmond Tutu.

As I reflect on my year serving as the 2025-2026 National President of Counselors for Social Justice (CSJ), I
am filled with immense pride, gratitude, and hope. This past year has been one of remarkable growth, bold
action, and collective transformation. Together, we have demonstrated what is possible when an organization
remains steadfast in its commitment to justice, advocacy, and community.

This year, CSJ achieved several significant milestones. We successfully hosted our first-ever virtual conference,
creating greater accessibility and engagement for members across the country. We continued to expand our
membership, welcoming new voices, perspectives, and leaders into our community. We also celebrated the
successful rebranding and launch of our newsletter, The Justice, which has become an important platform for
sharing scholarship, advocacy, community updates, and critical conversations that reflect the heart of our
mission.

What has made me most proud, however, is not simply what we accomplished, but how we accomplished it.
Throughout this year, CSJ has embraced both the risks and the joys that come with intentionally challenging
systemic inequities and injustice. We have remained committed to naming what others often avoid, confronting
difficult realities, and creating space for courageous dialogue. We have been willing to say the quiet things out
loud.

As I have watched this organization grow and blossom over the past year, I can honestly say that CSJ has
become a true "baddie"—small in size, perhaps, but mighty in impact. Time and time again, our members,
leaders, and volunteers have demonstrated that meaningful change is not measured by numbers alone, but by
courage, conviction, and collective action. We continue to punch above our weight, and we do so
unapologetically.

As we welcome a new Executive Board and a new generation of stewards for our mission and vision, I am
incredibly excited about what lies ahead for CSJ in 2026-2027. The foundation we have built together positions
us for even greater impact, innovation, and community engagement.

At a time when the sociopolitical climate continues to narrow its lens on who deserves protection, belonging,
and affirmation, CSJ is not shrinking our scope. We are expanding it. We remain committed to creating
opportunities for our members to be seen, heard, and valued. We are intentionally cultivating spaces where
individuals can show up fully and authentically as themselves. Above all else, we are committed to caring for
one another and strengthening the communities that sustain us.

One of the most exciting opportunities ahead is our upcoming 2027 CSJ Conference in Minneapolis, Minnesota.
Centered around the theme, "No Neutral Ground" this conference will embody the spirit of our work. Not only
will we continue saying the quiet things out loud, but we will also lead the charge in naming injustice,
confronting inequities, advocating for those pushed to the margins, and
challenging systems that perpetuate oppression. There is no neutral ground when
it comes to justice, and CSJ remains committed to standing firmly on the side of
equity, liberation, and collective care.

This is a challenging time in many ways, but it is also a profoundly beautiful
time to be a CSJ member. We are witnessing the power of community, the
resilience of our members, and the transformative potential of justice-centered
leadership.

As I prepare to transition into my role as Past President, I do so with complete
confidence in the future of this organization. I know that CSJ will continue to
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grow, evolve, and serve as a force to be reckoned with within our profession and beyond.

Thank you for your commitment, your courage, and your unwavering belief in the possibility of a more just
world. It has been the honor of a lifetime to serve as your President.

In solidarity,
Dr. Alfonso L. Ferguson
2025-2026 National President

Counselors for Social Justice (CSJ)

Taking a Closer Look at Effective Counseling
Strategies for Black Women

Stephanie A. Sampson & Linda J. M. Holloway, Ed.D., NCC

Counseling Black women requires an intentional and
culturally responsive approach that considers the
intersection of race, gender, culture, and lived
experience. As discussed in Counseling the Culturally
Diverse (Sue, Sue, & Neville, 2019), effective
counseling is grounded in multicultural competence,
cultural humility, and a commitment to social justice.
These principles are especially important when
working with Black women, whose mental health
experiences are often shaped by systemic inequities,
gendered racism, cultural expectations, and historical
influences. Black Feminist Theory further supports
the importance of understanding the unique
experiences of Black women through the lens of

intersectionality and empowerment (Collins, 2000;
Cabell, 2024).

One of the core components of multicultural
competence is counselor self-awareness. Counselors
must reflect on their own beliefs, biases, and cultural
perspectives because unexamined assumptions may
negatively influence the counseling process. Sue et al.
(2009) emphasized that culturally competent
counselors engage in ongoing self-reflection and
actively challenge personal biases that may affect
therapeutic  relationships. For Black women,
stereotypes such as the “Strong Black Woman”
schema may lead to emotional concerns being
minimized or misunderstood (Watson & Hunter,
2016; Beauboeuf-Lafontant, 2009). Counselors must
recognize how these stereotypes can create barriers to
emotional expression and help-seeking behaviors.

In addition to awareness, counselors must develop

knowledge of the social and cultural factors that
impact Black women. Experiences with racism,
sexism, and microaggressions are not isolated events
but ongoing stressors that may contribute to anxiety,
emotional fatigue, and psychological distress over
time (Sue et al., 2019). The term “microaggressions”
was originally introduced by Chester Pierce (1970)
and later expanded through the work of Sue and
colleagues to describe subtle but harmful forms of
discrimination. The Multicultural and Social Justice
Counseling Competencies (MSJCC) emphasize that
counselors must understand systemic oppression and
advocate for equity while supporting marginalized
populations.

Areas of Consideration When Working with Black
Women

The therapeutic relationship is a major factor in
effective counseling. Black women may approach
counseling with hesitation because of historical and
ongoing mistrust of healthcare systems and mental
health institutions (Ward et al., 2013). Building trust
therefore requires consistency, openness, authenticity,
and cultural responsiveness. Counselors should be
willing to acknowledge -cultural differences and
engage in conversations about race, identity, and
oppression. This process, commonly referred to as
broaching, allows counselors to openly discuss
cultural identities and power dynamics in therapy and
can strengthen the therapeutic alliance when
approached respectfully.

Another important area to address is the “Strong
Black Woman” role. This expectation often promotes



emotional restraint, independence, and perseverance
despite significant stressors (Watson & Hunter, 2016).
While these characteristics may function as strengths,
they may also contribute to emotional suppression,
burnout, and reluctance to seek support. Black
Feminist Theory helps counselors understand how
Black women navigate overlapping experiences of
racism and sexism while developing resilience and
coping strategies (Collins, 2019; Lewis & Williams,
2023). Counselors can support clients by helping
them redefine strength to include vulnerability,
self-care, emotional expression, and community
support.

Using a strengths-based approach is especially
important when counseling Black women. Rather
than focusing solely on pathology or deficits,
counselors should recognize resilience, cultural
strengths, spirituality, adaptability, and support
systems. Many Black women demonstrate remarkable
perseverance and leadership within their families and
communities. Highlighting these strengths can
increase empowerment, self-efficacy, and personal
growth while affirming cultural identity.

Recommendations for Counseling Practice

Several recommendations may improve counseling
effectiveness when working with Black women.
Counselors should intentionally broach cultural
issues, integrate spirituality when appropriate,
practice trauma-informed care, and advocate for
culturally responsive services. These strategies
support stronger therapeutic relationships and create
more affirming counseling environments.

First, counselors should actively broach discussions
about race, culture, identity, and lived experiences
during counseling sessions. Openly acknowledging
these factors communicates cultural sensitivity and
allows clients to discuss experiences that may
otherwise remain unspoken. Reflection and validation
can help Black women feel heard, respected, and
emotionally safe within the counseling relationship.

Second, counselors should consider spirituality and
faith as potential sources of resilience and meaning.
For many Black women, spirituality serves as a
coping resource and contributes to emotional
well-being  (Mattis, 2002). Counselors should
respectfully assess whether spirituality is important to
the client and incorporate these values into treatment
when appropriate.

Third, trauma-informed approaches are essential,

particularly when addressing racial trauma.
Experiences with discrimination and racism may lead
to hypervigilance, anxiety, emotional exhaustion, and
mistrust (Bryant-Davis & Ocampo, 2005). Counselors
should understand these responses within the broader
context of oppression rather than pathologizing them.
Providing psychoeducation, emotional support, and
healthy coping strategies can promote healing and
resilience.

Finally, counselors should embrace advocacy as part
of ethical and multicultural practice. The MSJCC
framework emphasizes the importance of addressing
systemic barriers that negatively affect marginalized
populations. Advocacy may include promoting
equitable mental health access, supporting inclusive
policies, and increasing culturally responsive services
for Black women.

Summary and Conclusion

Effective counseling strategies for Black women
require counselors to move beyond generalized
approaches and intentionally engage in culturally
responsive, socially conscious, and strengths-based
practices. Black women’s experiences are shaped by
the intersection of race, gender, identity, and systemic
oppression, making it essential for counselors to
understand the broader social and cultural context
influencing mental health. By building trust,
validating lived experiences, integrating spirituality,
practicing trauma-informed care, and engaging in
advocacy, counselors can create therapeutic
environments that foster healing and empowerment.

Counselors also have an ethical responsibility to
challenge systems that contribute to inequities in
mental health care. Providing culturally responsive
counseling is not simply an optional skill but an
essential component of effective and equitable
practice. Mental health professionals must continue
developing multicultural competence, examining
personal biases, and advocating for environments
where Black women feel respected, understood, and
supported.
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Using Photovoice to Center Social Justice in Clinical

Supervision

Yi-Yun Minnie Tsai, PhD, NCC, Spencer Allison, EdS, NCC, &
Amber L. Pope, PhD, LPC, LMHC

“Trainees cannot develop a social justice orientation
to their work if their core coursework does not center
social justice theory and action.”

(Wilcox et al. 2022, p.5)

Photovoice is a social justice-oriented participatory
action research method developed in the 90s through
a critical consciousness and feminist lens that centers
people and the communities in which they live
through visual images (Wang, 1999; Wang & Burris,
1997). By using images to capture both literal and
metaphorical ~ providing  first-hand  accounts,
photovoice can shed light on issues and needs within
a community leading to advocacy and change. The
primary goals of photovoice are to (a) allow
communities to capture and reflect on their assets and
needs, (b) raise awareness and enhance discussion
around critical issues, and (c) contribute to policy
change (Wang & Burris, 1997). As a highly flexible
and adaptable participatory method, photovoice has
been used for advocacy and to inform social-justice
initiatives in fields including education, public health,
and counseling (Sutton-Brown, 2014; Wang & Burris,
1997).

Beyond its research application, photovoice has been
proposed as a pedagogical tool in counselor education
to process internship experiences (Wells & Hunt,
2021), as a forum for reflection in a multicultural
counseling class (Paone et al, 2018), and in ethics to
address client advocacy (Williams et al., 2016)
Photovoice can increase opportunities for counselor
trainees’ reflection, creativity, and engagement
through collaborative learning (Zeglin et al, 2019). In
this article, we describe how to use photovoice as a
tool in counseling supervision to support the social
justice advocacy skill development of counselor
trainees.

Importance of Social Justice Supervision

Counselors are responsible for advocating in ways
that support their clients and address social justice
issues (American Counseling Association [ACA],
2014, Section A.7.a). However, gaps in social justice
education, training, and implementation exist within
the field of counseling (Wilcox et al., 2022). This gap
in the field elucidates the need for counselor
educators to engage in effective supervision to expand
an orientation of social justice in counseling.
Dollarhide et al. (2020) introduced a seminal social
justice supervision framework with goals of

identifying oppression, identifying agency, navigating
challenges within the context of society, and engaging
in critical reflexivity to ensure cultural humility and
equitable practices. Infusing social justice into
counseling supervision becomes especially necessary
as one considers current events such as anti-LGBTQ
legislation (Society for Sexual, Affectional, Intersex,
and Gender Expansive Identities, N.D) and decreased
protection for immigrants (American School
Counseling  Association [ASCA], 2025). To
effectively advocate for clients and promote social
justice, it is necessary that social justice is a
foundation of practice and supervision. Social justice
advocacy within all facets of counseling, especially
supervision, is paramount to ethically supporting the
wellness of clients (Dollarhide et al., 2020).

Photovoice as a Strategy for Social Justice
Supervision

The use of photovoice aligns with the practice of
social justice supervision, supporting supervisees to
enhance their critical reflection, develop other
awareness, identify systemic gaps or barriers, and
co-construct action steps for systemic change to
benefit the communities they serve.

Photovoice starts with a prompt to focus the learning
experience. We encourage supervisors to co-construct
prompts with their supervisees, tailored to their
professional development interests and needs.
Examples of focus areas and prompts as related to
social justice advocacy include:

*To broaden supervisee perspectives on “culturally
informed healing” (Dollarhide, 2021, p. 106) that
challenges individualistic White middle-class
norms: What are different forms of wellness? What
does safety look like in different areas of your
community?

*To begin conversations about community needs:
What are barriers to care for the client population
you work with?

*To increase supervisee self-reflection on their
identities and sociocultural contexts: How do you
experience privilege in your daily life? How do you
experience marginalization in your daily life?

e Introducing social justice worldview: What does
collective action look like in your community?

Supervisors should instruct supervisees that their
pictures should not include other people (unless they
are unidentifiable, such as being blurred out or very



far away) or sensitive/confidential information (e.g.,
no photos of documentation or paperwork that may
include identifying information) before starting this
project (Wells & Hunt, 2021). Ownership and usage
rights of the pictures should also be discussed with a
photovoice project (Wells & Hunt, 2021). Ideally,
supervisors should allot time for supervisees to take
photos outside of supervision that address the
identified prompt. If time is limited, an adaptation
would be to have supervisees share existing pictures
on their devices or locate images online they feel
reflects the prompt. To ensure that pictures are easily
accessible during discussion time, supervisors can ask
supervisees to upload their pictures onto a shared
digital space (e.g., Google Drive or Padlet). The next
step in the photovoice process is to discuss the photos
taken by the supervisees through the SHOWeD
processing questions (Wang, 1999):

S: What do you see in these pictures?
H: What is happening here?
O: How is this relatable to our lives?

We: Why does this specific circumstance exist?
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Structuring Clinical Supervision Through a Social
Justice Lens: Supporting International Counseling

Trainees with Technology
Sylvia Mukasa, NCC, LCPC

Clinical supervision plays a central role in shaping the
next generation of professional counselors, yet it is
rarely examined through a social justice lens. For
international counseling trainees, supervision often
unfolds within systems built around cultural norms,
communication styles, and professional expectations
that may differ significantly from their own. What is
frequently interpreted as a learning challenge is often
rooted in structural inequities, differences in language
expectations, cultural assumptions, and access to
support (Hicks & Egan, 2023). Structuring clinical
supervision through a social justice lens invites
counselor educators and supervisors to move beyond
traditional models and consider how supervision
practices can be adapted to create more equitable,
inclusive, and supportive learning environments for
international counseling trainees.

Why This Matters

International counseling students are crucial to
broadening access to mental health care and
introducing diverse cultural perspectives into practice.
Nevertheless, they often face invisible obstacles
during their training that influence not only their
academic development but also the formation of their
workplace  identity. Asempapa (2019), after
conducting research on the same issue, found that
international students are frequently prone to
acculturative stress in clinical supervision and noted
that this situation often occurs when students are
struggling to adjust to new academic and clinical
demands within a limited period.

These are not the only challenges. A more recent
study examining international counseling trainees'
practicum experiences found that students faced
barriers to communication, limited institutional
support, and difficulty adjusting to professional
environments that assumed they were familiar with
U.S. norms (Xiong et al., 2021). This information
indicates that it is not a lack of knowledge among
individuals but that the training structure and the
needs of a globally diverse student population are
misaligned.

The Social Justice Issue
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At its core, clinical supervision is not culturally
neutral. For international counseling trainees,
supervision often unfolds within systems shaped by
dominant cultural expectations that may not reflect
their lived experiences or professional backgrounds
(Garrison et al., 2022). Communication styles,
professional norms, and expectations about counselor
identity are often rooted in Western frameworks,
creating environments in which international students
must continually adapt as they navigate unfamiliar
cultural and academic landscapes. What may appear
to be individual struggles are often manifestations of
systemic barriers that influence how international
trainees learn, participate, and develop professionally.

These challenges extend beyond academic
adjustment. In a study, researcher Asempapa (2019)
found that international counseling students

frequently experience acculturative stress during
clinical training as they attempt to balance new
cultural expectations with their professional
development. Similarly, Xiong et al. (2021) examined
international ~ counseling  trainees’  practicum
experiences and found that students often encountered
communication difficulties, limited institutional
support, and uncertainty in navigating professional
environments. These experiences highlight how
traditional supervision structures may unintentionally
reinforce inequities, placing additional pressure on
international trainees as they work to build confidence
and professional identity within unfamiliar systems.

After conducting a similar study, Kiteki et al. (2022)
reported that international counseling trainees
described their supervision experiences as influenced
by gaps in cultural knowledge, a lack of support, and
a constant struggle to balance their identities with
dominant systems. These do not merely represent
problems to be addressed; they reflect injustices in the
training system itself.

Equity-Focused Solutions Through Technology

Equity refers to designing supervision practices that
acknowledge and address the diverse needs,
backgrounds, and challenges international counseling
trainees bring, rather than expecting all students to fit



into a single standard. When technology is used
purposefully, it can be a means of promoting equity
through designing more flexible, accessible, and
responsive supervisory environments.

An equitably designed clinical supervision would not
be built upon solely hierarchical and unidirectional
relationships between supervisor and trainee. Rather,
it would include a variety of support points, different
learning channels, and opportunities for trainees to
interact without fear of being judged. This type of
structuring is made possible by technology.

Tele-supervision is a tool that can expand access to
culturally responsive mentors across geographic
boundaries, enabling students to connect with
supervisors who are more aware of their cultural and
professional backgrounds (Jordan & Shearer, 2019).
This changes supervision not only into a system
limited to a certain location but also into a more
encompassing and representative system of diverse
experiences.

Technology may help address prejudice embedded in
conventional  supervision frameworks. = When
well-designed, standardized feedback systems can
help minimize inconsistencies that may arise from
cultural misunderstandings or subjectivity. Also,
virtual reality simulations can expose trainees to a
wider variety of client scenarios, enabling them to
interact with culturally diverse situations in ways that
might not be available in a traditional supervision
setup.

Power imbalances can also be minimized with
instruments that encourage voice and agency.
Anonymous feedback systems allow trainees to raise
issues about supervision experiences without fear of
adverse repercussions, promoting more honest and
constructive dialogue. Language-support applications
and taped supervision sessions allow the trainee to
revisit challenging discussions at his or her own pace,
aiding in comprehension and career development.

These strategies, used judiciously, push clinical
supervision out of the box. They change it from a
model that frequently asks students to adjust to
established expectations to one that is responsive,
inclusive, and purposefully designed to facilitate a
variety of pathways into the counseling profession. In
this regard, technology is not merely improving
supervision; it is facilitating its change.
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Call to Action

It is not the responsibility of students alone to address
these inequities; rather, it is the role of counselor
educators, supervisors, and even institutions. Ethical
practice in counselor education requires a shift in
cultural awareness and the dismantling of barriers
within training systems. The norms that are
prioritized raise a couple of challenging questions:
What norms are being prioritized? Who are the voices
that are being heard? Additionally, what is possible to
do with the current structures to promote equity rather
than further inequality?

Providing that clinical supervision is structured in its
core in terms of social justice, it would not be
hierarchical and single-supervisor-based anymore. It
would be integrated as infrastructure to support
mentorship that is globally connected, continuous,
low-risk, and supported by Al-assisted environments
and trainee-informed feedback systems. In this model,
supervision is purposefully constituted to redistribute
power, increase access, and facilitate the professional
development of international counseling trainees in
more equitable and inclusive ways.
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I am a PhD candidate at Indiana University of Pennsylvania, a licensed
professional counselor, and serve on various committees at CSJ, including
membership, awards, newsletter, and the advocacy committee. I am
motivated by my passion for advocacy and social justice, and these
opportunities help me continue working to uplift marginalized voices.
With each initiative, I aim to empower communities and foster
transformative change.

Al in Counseling: Psychological Safety in Discussion

Spaces

Brian Dang

As a graduate student coming from a tech
background, I helped found a counseling student
committee to advise our counseling department on Al
policy and event programming. In the past few
months of discussion with the department leadership,
faculty, and other students, I noticed a wide range of
stances on Al in counseling, from rejection and
caution to conditional acceptance and enthusiasm,
mirroring broader attitudes in the field (Prescott &
Hanley, 2023). Those who are enthusiastic may call
for acceptance of the technology and for finding the
best ways to use Al to benefit our clients. Those who
are cautious may demand a critical look at the
technology and call for changes in how the
technology is developed and regulated. Those who
reject the premise may argue that Al has no place in
the counseling field and that we must resist. This
heterogeneity of opinions have led to either
uncomfortably polite discussion, where impassioned
people felt compelled to hold back for the sake of
harmony, or outright vehement conflicts between
peers.

The examination of existing and imagined
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implementations of artificial intelligence in counselor
education, social justice discourse, and counseling
practice can spur on feelings of hope, fear, ethical
concern, moral urgency, career anxiety, and
existential dread, sometimes all at once. Al has
promised great benefits for our profession including
administrative efficiency, case formulation assistance,
and supplemental low-acuity care (Roca et al., 2026).
On the other hand, psychological harm, work
precarity, migrant inequity, environmental and
community injustice, and systemic bias and racism in
Al  have been  well-documented (Amnesty
International, 2024; NAACP, 2025; Rahsepar Meadi
et al., 2025). A conversation without regard or
curiosity for the complexity of our society’s and our
own relationships to Al can lead to unintended
displacement of our pains and fears on others who we
typically respect.

“Psychological safety” is a term sometimes used in
team settings to describe the belief that a team
member can contribute questions, concerns, and ideas
without being punished or humiliated (Kahn, 1990).
In social justice discussion, this can look like people
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feeling safe enough to name harm, racism, fear, guilt,
or disagreement without being punished or shamed. It
is not to be confused with a lack of accountability nor
the inability to challenge others. Practices such as
establishing community agreements and explicit
repair process can foster the psychological safety
needed for honest and critical discussion for charged
topics like Al in counseling.

Coming from a tech background, I initially helped
found the counseling student Al advisory committee
holding an optimist’s viewpoint, wanting to help build
the best possible graduate level counseling program
centering on ethical and responsible use of Al In
discussion spaces, student peers and faculty have
challenged my optimism, indicating that they felt
enough psychologically safety to share their dissent.
Thanks to respectful intellectual debate, I have
adopted a more cautious stance while simultaneously
respecting and holding space for the viewpoints that
outright reject the notion of Al in counseling and for
the counselors who do not want to be “left behind” in
a world rapidly adopting Al. I deeply appreciate the
risk they took, and continue to take, speaking up in
those spaces, feeling safe enough to hold me (and
others) accountable to examining the consequences of
blindly adapting to and adopting new technology that
is not without harm. As Al is getting more integrated
into our everyday lives, whether we intend it to or not
(Amnesty International, 2024; NAACP, 2025),
discussions where we accept that viewpoints can
differ while respectfully challenging each other are
becoming increasingly urgent.

In the spaces where you’re already discussing Al’s
role in counseling, whose perspectives are present,
and whose are structurally absent? What would it cost
to bring the missing ones in? How are the harms
named by Amnesty International and NAACP

shaping, or failing to shape, the Al conversation in
our programs and professional spaces?
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The Nature Belonging in the Counseling Field
Jose “Pepe” Lopez, LPC-Supervisor (TX), CSC (TX)

Despite  counseling’s  stated commitment to
multiculturalism and social justice, counseling
education continues to center Eurocentric norms,
often failing to prepare students to effectively serve
diverse communities (Sue et al., 2009). Counseling
education centers Eurocentric norms and fails to
prepare students to serve diverse communities (Sue et
al., 2009). In response to these limitations, counselor
education programs would benefit from adopting
explicitly anti-oppressive frameworks that challenge
dominant paradigms and foreground power, language,
and context in clinical training (Sue et al., 2099).
Within such frameworks, valuing bilingualism as a
necessary clinical skill rather than an optional
specialization, represents a concrete strategy for
disrupting linguistic dominance and enhancing
ethical, culturally responsive practice with diverse
communities (American Counseling Association,
2014).

I began my studies in counseling in 2007 at Texas
A&M University Commerce while working as a
bilingual public-school teacher. My interest in the
field emerged from witnessing how mental health
concerns directly affected educational outcomes,
particularly for bilingual students whose academic
struggles were often rooted in broader systemic and
psychosocial challenges. I entered a graduate program
in Clinical Mental Health Counseling (CMHC)
expecting to gain the tools necessary to support these
students and their families. Instead, I encountered a
curriculum that felt largely disconnected from the
populations I served and the realities they faced.

As I moved through the program, it became
increasingly clear that counseling education often
centers Eurocentric theories, language norms, and
helping models, while marginalizing or overlooking
culturally responsive approaches (Sue et al., 2009).
Coursework frequently emphasized neutrality and
standardization without interrogating whose norms
were being prioritized or whose lived experiences
were excluded (Filippakou, 2023). This led me to
question whether the profession implicitly expects
marginalized communities to conform to dominant
systems rather than challenging systems that fail to
serve them equitably. Framing professional practice
as neutral risks obscuring the ways in which policies,
assessment tools, and institutional expectations are
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shaped by historically dominant cultural values.
When such frameworks are treated as universal or
objective, disparities are often attributed to individual
or community-level deficits rather than to structural
barriers embedded within the system itself. As a
result, responsibility for “adaptation” is shifted onto
those who are already marginalized, reinforcing
inequitable power dynamics rather than prompting
critical examination of whose knowledge, behaviors,
and ways of being are considered legitimate within
professional practice.

The disconnect between counseling education and
community realities became more apparent as I
compared my academic training with my daily
experiences in public education. While Dallas, Texas
represents a rapidly diversifying region, many of my
peers did not reflect or engage meaningfully with that
demographic  reality.  When  non-Eurocentric
perspectives were introduced such as the immigrant
experience, they were often reduced to stereotypes or
oversimplified cultural frameworks that did little to
promote  critical understanding or authentic
engagement (Sue & Sue, 2013). Rather than
encouraging cultural humility and advocacy, such
approaches risk reinforcing deficit-based views of
marginalized communities (Tervalon &
Murray-Garcia, 1998).

At this point, I was confronted with a choice that it
seems many counselors from  historically
underrepresented backgrounds face: assimilate by
minimizing my observations and aligning with
dominant professional norms or remain grounded in
my values and advocate for the communities whose
voices were  consistently absent. = Choosing
authenticity and advocacy, however, came with a
significant cost. That decision often resulted in
isolation, professional skepticism, and an erosion of
trust in a profession that publicly endorses
multiculturalism while inconsistently enacting it (Sue
etal., 2019).

These experiences reveal a broader structural issue
within the counseling field: a gap between stated
ethical commitments to social justice and the
professional’s willingness to enact structural change
(Sue et al., 2019). While counseling literature



frequently emphasizes advocacy, in practice the field
often avoids taking clear stances on policies, language
access, and systemic inequities particularly when such
stances challenge institutional comfort or dominant
power structures (Sue et al., 2019). This raises critical
questions about who is considered deserving of care
and whose cultural knowledge is validated within
professional spaces.

My professional purpose has since been crystallized:

to advocate for language diversity, cultural
representation, and structural accountability within
counseling education and practice.  Recent

sociopolitical developments, including federal policy
positioning English as the official language of the
United States (U.S. Executive Office of the President,
2025), further underscore the urgency of this work.
Such policies reinforce assimilationist frameworks
and communicate that linguistic diversity is a problem
to be corrected rather than a strength to be honored.
Within the counseling profession, these dynamics
often manifest as tolerance rather than -equity,
sometimes coupled with a white savior orientation
that frames marginalized clients as needing rescue
rather than respect.

Advocacy within the counseling profession must
move beyond individual awareness to intentional
action (Hannon, White, & Fleming, 2023). This
includes revising curricula to meaningfully integrate
multicultural and  anti-oppressive  frameworks;
valuing bilingualism and cultural knowledge as
clinical competencies; and diversifying faculty and

leadership so that representation reflects the
communities that counselors serve (Hannon, White,
& Fleming, 2023). It also requires creating

professional environments where counselors and
students are supported rather than penalized for
naming systemic inequities.

As faculty, I recognize both the privilege and
responsibility inherent in my role. Mentorship,
curriculum development, and institutional advocacy
are critical mechanisms for change, yet they cannot
rest on the work of individuals alone. Sustainable
progress requires collective accountability and a
profession-wide commitment to aligning ethical
principles with practice. Counseling must be willing
to critically examine its own inconsistencies and take
concrete steps toward equity, as outlined in
accreditation standards and ethical frameworks
(CACREP, 2024). Sustainable progress therefore
requires  collective  accountability and a
profession-wide commitment to aligning stated
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ethical principles with concrete practice. This
includes embedding equity across curricula,
formalizing equitable gatekeeping and mentorship
practices, holding faculty collectively accountable for
inclusive pedagogy, and leveraging accreditation and
ethical frameworks to drive institutional change
(CACREP, 2024). Without these deliberate actions,
counseling risks reproducing the very inequities it
claims to address.

Belonging in the counseling field cannot be
conditioned on assimilation. It must be grounded in
authenticity, representation, and a shared commitment
to justice. Until these values are embedded
structurally rather than symbolically, the profession
risks perpetuating the very inequities it claims to
challenge.
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2027 Conference

We look forward to you joining up for our 2027 conference in Minneapolis, MN! Our theme for the upcoming
conference is No Neutrlal Ground: Counseling, Justice, and the Courage to Disrupt. Interested in presenting?
Submit a proposal by September 16!

For additional questions, reach out to the Conference Planning Committee at
conferenceproposals@counseling-ccsj.org
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For other announcements and information about future events and

webinars, please follow CSJ on Facebook, Instagram, & Twitter
@CSJNational & on ACA Connect!
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